PREFACE

This book is aimed at three different types of reader: those who want to be excellent
teachers, those who want to be able to complete all of their teaching work in 40 hours a
week, and those who would like to do both. A recent study showed that 70% of teachers,
during the past three months, have worked right through the night to prepare lessons and
complete marking. The same study showed that over half of us teachers are working more
than 56 hours a week. I personally know of teachers who work up to 80 hours a week.
Something is horribly wrong.
What does your school look like at 3:05PM on a Friday afternoon? Although I’ve never been
there, I can probably tell you. Hundreds of noisy teenagers bound out of the doors, along
the paths and onto freedom. They are smiling, eating, drinking and laughing with their
friends. Now go back to the school building, to the classrooms. Hidden away in each one you
will find a crumpled teacher, elbows on desk, staring forlornly into the room, probably
sweating. Something is horribly wrong.
In the ten years of my teaching career I have focused all of my energies on that one elusive
question:

How can I be an outstanding teacher and still have time for my own life?

You see, I am an outstanding teacher, who works just 40 hours a week. Let me say that
again: I plan, prepare, resource, teach and assess to an outstanding level and the whole
thing only takes me 40 hours a week. Want to know how I do it? Then this book is for you.
A WORD OF WARNING:
You have to be serious. If you want to get into school at 8AM and leave at 4PM every day
and take no work home with you at weekends and holidays then you have to be
committed to that cause. You will have to challenge and change your current practice. For
me that motivation comes from the fact that I want to spend some time with my beautiful
wife and two sons. I want to see the beautiful Dartmoor village in which I live when it is not
pitch black. Where does your motivation come from? Is it strong enough? Read on and we
shall see!

CHAPTER 5: EFFICIENT & EFFECTIVE ASSESSMENT
When I first began my career as a teacher, the element of the job which I found most
depressing and boring was marking. I was taught to sit down with the students’ work and a
red pen, then read the whole thing whilst correcting, adding comments, questions, targets
and the like. It seemed to take forever and all I ended up doing was writing the same thing
time and time again. On top of that, my handwriting was so untidy that the end result really
wasn’t something I felt I could be proud of. Dis-satisfied with the existing methods of
marking, I set out to work on a way to change the way I assessed written work.
Before I present the solution I came up with, we need to think about the purpose of
marking. To me, there are four motives for marking written work:
1)
2)
3)
4)

To let students know how successful they have been academically
To let students know how to improve their work in the future
To inform my own future teaching, which would fill the gaps in students’ learning
To create data which could be used for tracking and reports.

Now don’t get me wrong: I was achieving all of these by marking with a red pen, but it really
wasn’t an efficient way of working. That’s when I decided to move to marking grids.
The idea behind these grids is that you decide beforehand what you are marking. This
means that, way before you complete an assessment, you let students know what they will
be marked on. Obviously this will come directly from your end point plan (see chapter 1).
The marking may not be the end of unit assessment – it could be a piece of in class work, or
homework – it really doesn’t matter. The key point is that whenever you have a piece of
work you are going to mark, you make a marking grid for it and you give a copy to students
beforehand.
OK, let’s say I am teaching a unit on poetry. I have a top set group and I am teaching them
how to write an analytical essay. Before the unit began, I used my end point plan to map
out the whole unit.The group are aiming for grades 8 and 9, so beforehand I take a look
through past exam paper mark schemes to see just what they need to do to hit those
grades. My lessons this month have focused on those very elements, and now we are ready
for an assessment. Before the assessment begins, I give the students a copy of this grid,
printed onto bright yellow paper:

SUCCESS CRITERIA
Structure your answer in PEE paragraphs
Comment on the poet’s intention
Comment on the reader’s response
Give alternative interpretations
COMMENT:

YES

PARTIAL

NO

TARGET:

I explain to the students that I am only marking this assessment on four areas- the four
areas listed on the marking grid. Then students complete the assessment. Meanwhile, I’ve
printed out 30 copies of the grid, copying 3 onto a page and printing 10 copies of the page
like you can see on the next page.
By the way, it’s important to print all of your marking grids and end point plans on one
colour of paper (not white). This way, students become accustomed to the fact that
everything that colour in their books or folders (or handed to them in class) is significant. It
also means that, whenever they need to, students can flick to their end point plans and
marking feedback very quickly (as can you if you are being observed or questioned by a HOF
/ parent etc).
OK, a quick trip to the guillotine cuts the grids up, and then you’re ready to mark. You mark
each piece with the grid then staple it to the top of the work (or stick it in the relevant
section of their book).
How do you do it? You read through their answer, looking just for the four things in the grid.
You don’t write anything on the work itself. If you see the skills demonstrated the whole
way through you tick the ‘yes’ box. If you see some of it but not a lot you tick the ‘partial’
box, and if you see none of a particular skill you tick the ‘no’ box.
Here comes a really important part: your comment (a positive comment on something they
did well) and your target MUST come from the success criteria you’ve listed. It’s not fair to
judge students on something that you didn’t even tell them you were looking for.

SUCCESS CRITERIA
Structure your answer in PEE paragraphs
Comment on the poet’s intention
Comment on the reader’s response
Give alternative interpretations
COMMENT:

YES

PARTIAL

NO

YES

PARTIAL

NO

YES

PARTIAL

NO

TARGET:

SUCCESS CRITERIA
Structure your answer in PEE paragraphs
Comment on the poet’s intention
Comment on the reader’s response
Give alternative interpretations
COMMENT:
TARGET:

SUCCESS CRITERIA
Structure your answer in PEE paragraphs
Comment on the poet’s intention
Comment on the reader’s response
Give alternative interpretations
COMMENT:
TARGET:

Let’s give it a try. Read the following sample answer to the question ‘Compare the
presentation of love in Sonnet 116 by William Shakespeare and one other poem’. As you
read the answer, just look for the four things listed in the grid (ignore everything else).
In this answer I shall compare how the meaning of love is presented in Sonnet 43 by
Elizabeth Barret Browning and Sonnet 116 by William Shakespeare. Both have a lot
to say about the meaning of love, and both do so in an array of similar and
contrasting ways.
To begin with, Barrett-Browning presents love as a religious experience in Sonnet 43.
She does this through her regular use of religious imagery, which can be found
throughout the poem. When Browning speaks on loving her future husband to the
‘depth and breadth and height’ it clearly echoes the Biblical book of Ephesians and its
mention of Christ’s love being of immeasurable ‘breadth, and length, and depth, and
height’. Today this reference may be lost on many of the atheist readers, but BarrettBrowning was a deeply religious woman and would have been thinking of this verse
when writing. The suggestion that she is making is that true romantic love is pure
and holy like the love of Jesus Christ. This is a theme echoed throughout the poem – the
love Elizabeth had for the future husband Robert Browning to whom she is writing is
pure and unadulterated. This is a stark contrast to the love presented by Shakespeare
in Sonnet 116. The effect on the reader here is that they would clearly believe that
Barrett-Browning sees love as a holy and sanctified emotion.
Shakespeare too presents his vision of true love in Sonnet 116, and suggests that it is
un-wavering in the face of the trials of life. However, he chooses much more base and
bawdy imagery to present his feelings. One of the key images he chooses is that of a
light-house, suggesting that true love is ‘an ever-fixd mark that looks on tempests
and is not shaken’. A first reading of this image seems very positive – the reader
would immediately see how Shakespeare things love is like a lighthouse in a storm,
true love is an unshaken guide. However, there is a much more sexual connotation to
this image, where the lighthouse can be seen as a phallic image. Like the mention of a
‘sickle’ found later in the poem, the connotation is that true love is rooted in sexuality.
This is not to say that Shakespeare doesn’t believe in true love, but he certainly
believes it should include a heavy dose of sexual energy too. This is massively
different to the love presented in Sonnet 43.

One of the similarities in the poems is found in their use of the sonnet form. This
seems fitting, as the sonnet is a famous form of love poetry. However, there are also
some interesting differences in the way the sonnet form is used within the two poems.
Shakespeare’s Sonnet 116 pre-dates Barrett-Browning’s by a few hundred years, and

uses the form known as the Shakespearean Sonnet, where the original Italian form is
altered slightly. One of the changes made from the original form is that Shakespeare
presents his volta in a rhyming couplet at the end of the poem. Perhaps this was the
playwright in him which knew the impact of a powerful ending. However, BarrettBrowning, writing 300 years later, in a period where Shakespeare’s own version of the
sonnet was popular, chose to write in Petrarchan style, with an ABBA rhyme scheme
and the volta in line nine. It is interesting to think about why the poet did this, and
what it tells the reader about the presentation of true love in the poems.
It seems clear that Barrett Browning is rejecting the form made so famous by
Shakespeare as she is also rejecting his morals concerning love. We have already seen
how Shakespeare’s sonnets are riddled with sexual innuendo, but it is also true that
Sonnet 116 was addressed to a man. Whether a profession of homo-erotic love or
merely platonic affection, the fact remains that Shakespeare has a view on love which
does not fit with Barrett-Browning’s own reserved and religious feelings. So,
considering Barrett-Browning believed in love as a religious experience, she chose to
use the form of Petrarch, the priest who wrote of unrequited love. This choice more
accurately reflects her own feelings of reserved emotion and affection for a loved one.
The reader would understand this rejection of Shakespeare’s form as, once again, a
rejection of the concept of sexual love and a statement of purity in romance.
In conclusion, both poets portray their view of true love, but whereas Shakespeare’s is
sexual and adventurous, Barrett-Brownings is more reserved and religious.

So how did I do? Incidentally, this sample answer (and many more) can be found in my eBook on
GCSE English, English Language and English Literature, available at www.mrbruff.com.
I would mark the answer like this, although mine would be handwritten (completely typed feedback
too often feels impersonal and uninterested):

SUCCESS CRITERIA
YES
PARTIAL
NO
Structure your answer in PEE paragraphs
/
Comment on the poet’s intention
/
Comment on the reader’s response
/
Give alternative interpretations
/
COMMENT:
Every point is well linked to the poet’s intention, of which you clearly have a detailed
understanding.
TARGET:
Aim to include alternative interpretations to all of your main points.

So there it is – a good piece of work, but clearly one that needs more work when it comes to
alternative interpretations. That’s another reason why marking grids are so useful – they help you
not get lulled into a false idea of quality; it doesn’t matter how well written or how complex my
points are, the things you are looking for are the four success criteria.
Now the great thing about marking in this way is that my ticks and crosses really do point to the
comments I am going to make. On top of that, I have written only 28 words in total to complete the
marking – a massive saving from the amount I would have written in scribbles and annotations. It
also avoids the over emotional, gushy comments that it is so easy to write. Have you ever written
something like this when marking a piece of work:
Sarah, what a fabulous piece of analysis! You have clearly grasped everything we have worked
on in class, and I can also see evidence that you worked hard to catch up in your own time
when you missed two lessons last week. I totally agree with your interpretation – there’s no
way Barrett Browning would have used Shakespeare’s form when her love was so pure and
unadulterated. Well done again!
I might be controversial for saying it, but these sorts of over emotional, gushy comments really are a
waste of time. Studies show that they don’t have any positive impact on grades, and obviously they
take a lot of time to write. On top of that they often (as seen above) end up being very vague and
offering little or no real comment on the work in terms of success criteria and next step targets.
Now, you might personally like getting this kind of feedback, but you just don’t have the time to do it
as a teacher, so don’t!
But there is good news – you can still give the gushy feedback, just not in written form. You just have
to make sure that you give this feedback verbally when handing the work back to students, or during
the following lessons. This way it takes no time at all to give. In fact, that’s a great point to think
about: why write things down when you can communicate verbally. I find this a lot when working
with NQTs who have over prescriptive PowerPoints for their lessons – cut out the waffle and
communicate as much as possible verbally!
Now let’s look at another example. Imagine you are teaching your high ability class the skills of
writing to argue. Now, this may well be an exam piece where students will gain marks for their
spelling, punctuation, grammar and vocabulary, but you know your group is already strong on this.
In fact, your group also write with confidence and flair, using satire, second guessing and all the
other skills that seem so inherent in top level students. However, your end point plan shows they
need work on the toolkit of writing to argue – DAFOREST:
TECHNIQUE
DEFINITION
Direct address Referring to the reader directly
using the pronouns ‘we’ or ‘you’.

Alliteration A group of words beginning with
the same letter or sound.

EXAMPLE
‘You need to give up
smoking’

‘Smoking sucks’

WHY WE USE IT
Engages the reader to
read on as they feel that,
by being addressed
directly, the text is
relevant to them.
Makes the text catchy – it
sticks in the reader’s

Fact Something which can be proven
to be true.
Opinion

A belief which cannot be proven
to be true.
Rhetorical Any question in a piece of writing
question which does not require an
answer.

‘60% of teens have
tried smoking’
‘Everyone hates
people who smoke’
‘Do you want to die
young?’

Emotive Words which elicit a powerful
language emotional response.

‘Smoking is barbaric
and torturous’

statistics Numerical facts and data.

‘8/10 smokers want
to quit’

(rule of) three Lists of three things in a
sentence.

‘smoking is
expensive, harmful
and anti-social’.

head.
Make the text seem
authoritative, accurate
and therefore believable.
Sway the reader towards
the writer’s viewpoint.
Engages the reader to
read on as they feel that,
by being addressed
directly, the text is
relevant to them.
Makes the topic of the
text seem overly good or
bad, depending on the
purpose of the text.
Make the text seem
authoritative, accurate
and therefore believable.
Makes the text catchy – it
sticks in the reader’s
head.

So you spend a week covering these skills, then set them an assessment. You make it clear that you
already KNOW what they can do in terms of writing, so you are literally just assessing their use of
DAFOREST. Your assessment grid (which you give to them) looks like this:

SUCCESS CRITERIA

YES

PARTIAL

NO

Direct address
Alliteration
Fact
Opinion
Rhetorical Question
Emotive Language
Statistics
Rule of Three
COMMENT:
TARGET:

Now read the following piece, and think about how you would mark it with the grid above:
Write a letter to your head-teacher, in which you argue that school uniform should be abolished.

Vunderschool
Walkplanton Rd
Plymouth

6 Bananagate Rd
Fishtonk
PL3 3ER

PL3 6TR
April 1st

Dear Mr Smith,
Responsible and mature, the young adults at Vunderschool are eagerly looking for ways to prove to
you just how trustworthy they are. Will you give them the chance? Clearly this is a great opportunity
for you to strengthen your relationship with the student body. Because you are undoubtedly a busy
man, I will get straight to the point: I am writing today to ask you to consider the abolishment of
school uniform.
In a recent Vunderschool survey, 85% of students said they want to wear their own clothes to
school; you cannot ignore this statistic. As I walked past your office this morning I was reminded of
our school motto ‘Developing independence is the route to success’. Well, what better way to create
independence in students than by letting them choose their own clothes?
You may begin by enquiring ‘what exactly is wrong with the school uniform’? Well, I’m glad you
asked. To begin with, the jumper is so itchy I would not be surprised to see that it is made from loft
insulation. The tie is a health and safety hazard – it threatens to choke us on an hourly basis. There
are 1400 students at Vunderschool who travel around the building every hour; I think this is an
accident waiting to happen. And the trousers are just ridiculous. Rigid and cold, I feel like I am
wearing a pop up tent rather than a pair of trousers.
I imagine you will say that school uniform encourages good behaviour, but I disagree. At the
moment students are using their poor behaviour to express their individuality. Allow
students to wear what they want to school and their clothing choices will become their
expression of self, resulting in better behaviour across the school. Have you ever been into the city
centre and seen the youths who frequent the sun-dial? These teens wear long leather jackets and
black boots. On first inspection, they may seem intimidating but nothing could be further from the
truth; these children do not engage in anti-social behaviour! They simply spend time together with
their friends. You see, their clothes are expressing their individuality.
Can I ask you a question? What are your career aspirations for your students? I imagine you want us
to be rich and successful. Well I have bad news for you – by making us all wear the same uniform day
in day out you are simply preparing us for workplaces that do the same, namely fast food
restaurants and shop workers. You see, the high powered business-men and entrepreneurs of this
world choose their own clothes. Indeed – YOU choose your own clothes. You have the freedom to
choose your own suits, your own shirts, your own ties (even the whacky ones you wear every
Friday). You are operating within the constraints of a dress-code, but you wear what you choose. We
deserve the same. Give us a dress code by all means, but don’t keep us in this barbaric uniform.

You may also feel that wearing our own clothes would lead to a reduction in our academic
achievement. To prove you wrong I need only point to our transatlantic cousins in America. America
is the richest, most powerful and most successful nation in the world and guess what: school
students wear what they want to school. Surely this proves that there is no link between what we
wear to school and how we will succeed in life.
I look forward to your reply,
Yours sincerely
Andrew Bruff

Whilst this is clearly a very strong answer, it is important to remember what the criteria for
assessment was, and mark accordingly. Remember: you already knew the class could do much of
what you saw in that assessment, so that isn’t teaching (or learning). The evidence of learning comes
only in the DAFOREST. So how did I do?

SUCCESS CRITERIA
Direct address
Alliteration
Fact
Opinion
Rhetorical Question
Emotive Language
Statistics
Rule of Three
COMMENT:
Excellent use of direct address.

YES
/

PARTIAL

NO
/

/
/
/
/
/
/

TARGET:
Build alliteration and the rule of three into future pieces.

Now, where the target is very skills based and technical, like in the DAFOREST example, the targets
should just state what is missing. However, for fuller student engagement you should consider
setting your targets as questions. Think back to the poetry assessment from a few pages back:

SUCCESS CRITERIA
YES
PARTIAL
NO
Structure your answer in PEE paragraphs
/
Comment on the poet’s intention
/
Comment on the reader’s response
/
Give alternative interpretations
/
COMMENT:
Every point is well linked to the poet’s intention, of which you clearly have a detailed

understanding.
TARGET:
Aim to include alternative interpretations to all of your main points.

The target, as it stands, simply tells the student what they need to do to improve. There is very little
engagement from the student as they can just read their target. However, if you frame the target as
a question, as a problem to be solved, then they will have to engage with it:

SUCCESS CRITERIA
YES
PARTIAL
NO
Structure your answer in PEE paragraphs
/
Comment on the poet’s intention
/
Comment on the reader’s response
/
Give alternative interpretations
/
COMMENT:
Every point is well linked to the poet’s intention, of which you clearly have a detailed
understanding.
TARGET:
How might readers in different historical periods react differently to those of today?

This is the very highest level of target setting – asking questions which then require students to
think, engage and discuss.
I hope you will agree that this method of marking makes a lot of sense. If you need to mark
something with a specific level or grade, then you simply make the success criteria the skills needed
for each level. Once again, this helps you to make sure your teaching is right on point too!

